
448 Unit 7: Learner Differences

Tier 2. The secondary intervention tier involves small-group, short-term, and intensive 
interventions, and targets about 15% of students who were not making adequate progress 
in Tier 1 (Fuchs & Fuchs, 2007).

Tier 3. The tertiary intervention tier is the most intensive intervention. It is typically 
provided one-on-one by highly trained personnel to about 5% of students who did not 
respond to Tier 2 interventions (Denton, 2012).

The type of intervention (oral reading fluency, comprehension, math computations) 
and how often each week students receive the intervention will vary depending on students’ 
needs. An intervention should last about 10 to 15 weeks, during which progress is monitored 
frequently (Cates et al., 2011).

To accurately identify a student as needing more intensive and more frequent instruc-
tion (movement to Tier 2 or Tier 3), a dual discrepancy method should be used (Cates  
et al., 2011). The student’s academic performance should be below average, or discrep-
ant, compared with grade-level expectations, and the student should show a slow rate of 
improvement toward benchmarks such that the gap widens over time between the student’s 
performance and the benchmark (Cates et al., 2011). Consider Figure 21.3, showing a 
student’s oral reading fluency (number of words correctly read per minute). The student 
correctly identified 24 words per minute compared with the benchmark of 60 indicat-
ing grade-level performance, meaning that the student is below grade-level expectations.  
The student’s performance throughout the intervention shows very little progress toward 
the benchmark, indicating a slow rate of learning that is not sufficient to close the gap 
between current performance and grade-level expectations.

Keep in mind that RTI often involves trying multiple interventions within a tier during 
a grade or over several grades and does not require a student to move through all tiers before 
a special education referral can be made. A student can be referred for special education 
evaluation at any point in the RTI process even though in most states the process begins 
after Tier 3 (Berkeley, Bender, Peaster, & Saunders, 2009; Van Der Heyden & Burns, 2010). 
However, recent research suggests that students can be accurately identified for special educa-
tion services at Tier 1 or Tier 2 without needing to fail to respond to multiple interventions 
(Al Otaiba et al., 2014; Compton et al., 2012).

FIGURE 21.3	 Oral Reading Fluency Graph. This graph shows the performance of 

a student who is not responding to intervention.
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